Supporting reqgulation and meeting sensory needs

Regulation space

How does this space support regulation
and meet sensory needs

Pupils who will benefit from using this
space include...

Soothing

Stations

soothing
station

The padding / Dimmed lighting - The use of
a padded room with dimmed lighting can be an
effective intervention in supporting pupils with
social, emotional, and mental health (SEMH)
needs. This type of environment provides a
safe and calming space for pupils to regulate
their emotions during periods of distress or
heightened anxiety. The padded surfaces
ensure physical safety, while dimmed lighting
reduces sensory input, creating a soothing
atmosphere conducive to self-soothing and
de-escalation.

When implemented as part of a well-structured
behaviour or therapeutic plan, such spaces
should be used in conjunction with supportive
adult interactions and strategies to teach self-
regulation skills. It is important to ensure the
space is not perceived as punitive, but rather
as a resource to support the child's emotional
well-being.

Pupils with Social, Emotional, and Mental
Health (SEMH) Needs:

Pupils experiencing heightened anxiety,
frustration, or distress may benefit from this
environment to de-escalate emotions in a safe
and controlled manner. The room offers a
calming retreat where they can process their
feelings without external distractions.

Pupils with Sensory Processing
Difficulties:

For pupils who find typical classroom
environments overwhelming, the padded room
provides a sensory-safe space where they can
manage their unique sensory needs.

Pupils with Attachment or Trauma-Related
Needs:

Pupils who have experienced trauma or have
attachment difficulties may need a safe and
secure environment to manage feelings of
fear, anxiety, or distress. The padded room
can help them feel contained and supported.
Pupils Experiencing Emotional Crisis:

Any pupil, regardless of their identified needs,
may occasionally experience emotional crises
where a quiet and safe space is needed. This
room can be available as a temporary retreat
to regain composure.




Regulation Zone

Dimmed lighting / Calming chair - Calming
rooms, equipped with fixed seating and
dimmed lighting, can provide a safe and
therapeutic space for pupils who experience
heightened levels of stress, anxiety, or sensory
overload. These rooms are particularly
effective for children with special educational
needs and disabilities (SEND), including those
with social, emotional, and mental health
(SEMH) challenges.

The fixed seating ensures structure and
reduces the potential for unsafe behaviours,
while dimmed lighting helps to create a
soothing atmosphere that minimises sensory
stimulation. This environment can aid in de-
escalating situations, allowing pupils to
regulate their emotions and return to learning
with improved focus and readiness.

To maximise the benefits, we ensure that the
calming room is used as part of a broader
strategy for emotional regulation, supported by
staff training on its appropriate use. Regular
evaluation should also be conducted to ensure
the space meets pupils' needs without
isolating or stigmatising them.

These spaces align with inclusive practices
and can contribute positively to a whole-school
approach to wellbeing, fostering a supportive
environment where all pupils can thrive.

Emotional Regulation: Pupils experiencing
heightened emotions, such as anxiety, anger,
or distress, which can make it difficult for them
to engage with learning or social situations.
The Regulation Zone provides a safe space
for them to de-escalate and self-regulate.
Sensory Overload: Pupils with sensory
processing difficulties may become
overwhelmed by the sounds, sights, and
activity of the school environment. The
Regulation Zone, with its dimmed lighting and
quiet atmosphere, helps reduce sensory input
and allows pupils to find balance.

Preventing Crisis Situations: The Regulation
Zone can act as an early intervention space
for pupils who are showing signs of distress or
becoming dysregulated. By accessing the
room early, staff can prevent situations from
escalating further.

Mental Health Support: Pupils who
experience anxiety, panic attacks, or other
mental health challenges, the calming room
offers a supportive environment to manage
these episodes in a non-judgemental and
controlled manner.

Recovery and Reflection: After experiencing
a challenging situation, pupils may use the
Regulation Zone to reflect, recover, and
prepare to reintegrate into their learning or
social activities.

The Hideout

ELSA interventions — ELSA is a school-
based intervention program designed to
support the emotional well-being of pupils.
Developed by educational psychologists, it
equips trained teaching assistants with
strategies and resources to help children
develop their emotional literacy.

Pupils Experiencing Bereavement or Loss
Children dealing with the death of a loved one,
separation, or significant changes in their
family structure may struggle to process their
emotions. ELSA sessions provide a safe
space to explore these feelings.

Pupils with Low Self-Esteem or Confidence




Emotional literacy involves understanding and
managing emotions, developing empathy, and
building resilience. ELSA sessions are tailored
to individual needs and may focus on areas
such as self-esteem, social skills, friendships,
anger management, and coping with loss or
change.

ELSA is crucial because emotional well-being
directly impacts a child’s ability to engage with
learning, build relationships, and thrive in
school. By addressing emotional barriers,
ELSA helps pupils develop confidence, self-
awareness, and the tools needed to navigate
challenges, ultimately supporting their long-
term success both academically and socially.

Some children may find it difficult to value
themselves or recognise their strengths,
impacting their participation in school life.
ELSA can help them build self-worth and
resilience.

Pupils with Social Skills Difficulties
Children who struggle to make or maintain
friendships, understand social cues, or engage
appropriately in group settings can benefit
from ELSA interventions focused on improving
social interactions.

Pupils with Anxiety or Worry

Children experiencing generalised anxiety,
school-related worries, or specific fears can
use ELSA sessions to develop coping
strategies and feel more secure in their school
environment.

Pupils with Emotional Regulation
Difficulties

Children who find it hard to manage anger,
frustration, or other intense emotions can work
with an ELSA to develop self-regulation skills
and alternative ways to express themselves.
Pupils with Attachment Difficulties

Children who have experienced inconsistent
caregiving, trauma, or instability may struggle
to form trusting relationships. ELSA support
can help them feel more secure and
understood within school.

Pupils with SEMH/SEND Needs

Some children with additional needs may
require support to understand and express
emotions, navigate social situations, or cope
with sensory or environmental challenges.
Pupils Experiencing Bullying or Exclusion
Children who have been bullied or feel
excluded may need support to rebuild their




confidence and sense of belonging within the
school community.

Pupils in Transition

Transitions, such as starting school, moving
between key stages, or transferring to a new
school, can be particularly challenging for
some children. ELSA can help them navigate
these changes.

Pupils Impacted by Adverse Childhood
Experiences (ACEs)

Children who have faced trauma, abuse,
neglect, or other significant adversities often
benefit from the nurturing and understanding
approach ELSA provides.

The Zone

The hanging bar — We have several pupils
who have a recommendation in their ECH plan
to hang. Hanging supports our pupil's
regulation as well as building hand grip
strength which support their fine motor skills.
Furthermore, supporting their palmer grasp
reflex which is essential for pen grasping.

Soft crash mats — Deep pressure therapy
may help with regulation. It may also aid in the
production of feel-good neurotransmitters like
dopamine and serotonin, our so-called happy
hormones. Dopamine and serotonin produced
through deep touch pressure could decrease
or counteract the effects of cortisol, our body's
main stress hormone.

Soft cube pits — To support stage 5 & 6
stages of distress. Allowing pupils to complete
a return regulated state and engage in post
incident learning. Hopefully preventing the
pupil entering their survival loop.

Pupils with Sensory Processing Difficulties
Why they need it: Some children with
sensory processing difficulties, particularly
those who are under-responsive
(hyposensitive) to sensory stimuli, may crave
intense sensory input like spinning or crashing
to help them feel grounded or organised.

How it helps: Activities like spinning or
crashing provide deep pressure and
movement, helping these children process and
integrate sensory information.

Pupils with Autism Spectrum Disorder
(ASD)

Why they need it: Many children with ASD
may engage in spinning, crashing, or hanging
as a form of self-regulation or calming. They
may seek repetitive or intense sensory
experiences to help them cope with stress,
anxiety, or overstimulation.

How it helps: These activities can be calming
and may help reduce meltdowns or sensory
overload by giving children the sensory input




Rubber floor tiles — change in tactile
stimulation, moving from carpet to wood and
finally to rubber.

Spinning chairs — Vestibular stimulation to
support regulation.

Spinning to the left activates the left
cerebellum and boost the right cortex. This
helps with anxiety, sensory processing,
attention and spatial awareness.

Spinning to the right activates the right
cerebellum + supports the left side of the
brain. Perfect for pupils with language delays,
dyslexia and learning difficulties.

Fidget toys — Fidget toys are tactile toys that
are usually small enough to be carried around
in pockets or hands and can be moved,
stretched or squeezed. They come in a variety
of textures and colours to stimulate and inspire
children and adults. Using fidget toys improves
fine motor skills, hand to eye coordination,
concentration and stress / anxiety reduction.

they need to regulate their emotions and
focus.

Pupils with ADHD

Why they need it: Children with Attention
Deficit Hyperactivity Disorder (ADHD) may
struggle with maintaining focus, impulse
control, and hyperactivity. Spinning, crashing,
or hanging can help them channel excess
energy and focus their attention.

How it helps: These activities help release
pent-up energy, providing an outlet for
restlessness and supporting emotional
regulation.

Pupils with Developmental Coordination
Disorder (DCD)

Why they need it: Children with DCD
(commonly known as dyspraxia) may have
difficulty with motor planning and coordination,
and intense sensory input like spinning or
crashing can help them better integrate and
process sensory information.

How it helps: Proprioceptive and vestibular
activities help these children develop better
body awareness and coordination, aiding
overall motor skill development.

Pupils with Emotional and Behavioural
Needs

Why they need it: Some children who
experience anxiety, frustration, or difficulty with
emotional regulation may seek out intense
physical activities like spinning, crashing, or
hanging to help calm themselves or release
pent-up emotions.

How it helps: These activities provide a way
to self-regulate, offering a safe and effective
strategy for emotional control and reducing
agitation or aggressive behaviours.




Pupils with Attachment Difficulties

Why they need it: Children with attachment
difficulties or trauma may seek physical
movement as a way to cope with feelings of
insecurity, fear, or anxiety.

How it helps: Spinning, crashing, or hanging
can help them feel grounded, secure, and in
control of their body, aiding in emotional
regulation.

Pupils with a History of Trauma or Stress
Why they need it: Children who have
experienced trauma may engage in intense
sensory behaviours like spinning or crashing
to self-soothe or manage overwhelming
emotions.

How it helps: These activities help them
regain a sense of control and calm, providing
stability in times of stress or emotional turmoil.

Sensory proprioception - Learning to ride a
bike involves various coordination skills (like
pedalling and steering) and maintaining
balance

Pupils who need support with:

Physical Development

Improves Motor Skills: Riding a trike helps
develop gross motor skills, such as pedalling,
steering, and balancing.

Strengthens Muscles: The pedalling motion
enhances leg strength and coordination,
particularly beneficial for children with reduced
muscle tone.

Supports Balance and Coordination: A trike
provides a safe platform for children who may
find it challenging to balance on a two-
wheeled bike.

Sensory Regulation

Provides Sensory Input: The rhythmic motion
of pedalling and the proprioceptive feedback
from steering and movement can help children
regulate their sensory systems.




Calming Effect: For children with Autism
Spectrum Disorder (ASD) or sensory
processing challenges, the repetitive motion of
a trike ride can have a soothing effect.

Social and Emotional Benefits

Boosts Confidence: Mastering the skill of
riding a trike can enhance self-esteem and
provide a sense of achievement.

Encourages Social Interaction: Trikes can
facilitate group activities, allowing children to
participate alongside peers and develop social
skills.

Fosters Independence: A trike gives children
freedom of movement, enabling them to
explore their environment independently and
develop autonomy.

Inclusive Play and Access

Promotes Inclusion: Trikes designed for SEND
pupils allow children to join in with activities
alongside their peers, reducing feelings of
isolation.

Accessible Design: Adapted trikes, such as
those with harnesses, foot straps, or hand-
pedalling mechanisms, ensure accessibility for
children with physical disabilities or mobility
challenges.

Cognitive Development

Enhances Focus and Attention: Riding a trike
requires concentration and problem-solving
skills, such as navigating paths or following
instructions.

Supports Learning Through Play:
Incorporating trike use into games or
structured activities can support engagement
and understanding in a fun, active way.
Therapeutic Uses




Emotional Regulation: The physical activity of
riding a trike can help children manage stress,
frustration, or other emotions.

Morning Sensory Circuit

A sensory circuit is a form of sensory
integration intervention. It involves a sequence
of physical activities that are designed to alert,
organise and calm the child. The sensory
circuit aims to facilitate sensory processing to
help children regulate and organise their
senses in order to achieve the ‘just right’ or
optimum level of alertness required for
effective learning. The circuit should be an
active, physical and fun activity that children
enjoy doing.

Sensory circuits should ideally be completed
at school, first thing in the morning (and after
lunch too, where possible), Sensory circuits
are a great way to both energise and settle
children so they can focus and engage better
in the classroom. Many children can benefit
from attending a sensory circuit, even for a
short period of time. The activities can also be
utilised at different times of the day as part of a

sensory diet to help the child regulate.

Pupils who need support in achieving an
optimal state of alertness and readiness to
learn. Sensory circuits can be particularly
beneficial for pupils with additional needs such
as sensory processing difficulties, or Attention
Deficit Hyperactivity Disorder (ADHD).




The Sensory Room

Soft Mats / Lights / Textures / Lighting tube
The sensory room is a valuable resource in
supporting the diverse needs of pupils,
particularly those with special educational
needs and disabilities (SEND) or social,
emotional, and mental health (SEMH)
challenges. Incorporating features such as
adjustable lighting, fish lamps, and textured
surfaces, a sensory room provides a calming
and structured environment where pupils can
self-regulate, reduce anxiety, and improve
focus.

The use of such a space can help pupils
develop coping strategies, enhance sensory

processing, and promote emotional well-being.

By tailoring the environment to individual
needs, schools can foster an inclusive ethos,
supporting pupils' engagement and readiness
to learn. Regular use of a sensory room, in
conjunction with other interventions,
contributes to creating a supportive school
community where all pupils can thrive.

Pupils with Autism Spectrum Disorder
(ASD): Helps regulate sensory input, providing
calming and stimulating environments tailored
to individual needs.

Pupils with Sensory Processing
Difficulties: Offers controlled sensory
experiences, supporting both hypersensitivity
and hyposensitivity.

Pupils with Anxiety or Emotional
Regulation Needs: Provides a safe space to
manage stress and emotions, fostering self-
regulation.

Pupils with Physical Disabilities: Allows
safe exploration and engagement through
accessible sensory stimuli.

Pupils with ADHD: Aids focus and energy
regulation, offering structured breaks to
reduce restlessness.

Pupils with Emotional or Behavioural
Challenges: Supports de-escalation and
emotional awareness, helping to reduce
disruptive behaviours.

Pupils with Severe Learning Difficulties
(SLD) or PMLD: Promotes sensory
exploration and engagement at appropriate
developmental levels.

Pupils Recovering from Trauma (ACEs):
Provides a soothing, secure environment for
emotional healing.




Regulation Station

Visual tracker — Visual tracker supports pupils

who have difficulties with:

— Poor handwriting

— turn/angle paper to write

— Challenges with visual tracking

— Mixed dominance

— Challenges with gross motor

— Right/Left confusion after 8 years of age

— Poor focus

— Poor/tense pencil grip

— Difficulty spelling, maths, grammar

— Difficulty expressing ideas in writing

— Difficulty looking at the board to workbook
and back.

Supporting primitive reflexes, such as the
Asymmetrical Tonic Neck Reflex (ATNR), is
crucial for a child's development, as these
reflexes play a key role in establishing motor
skills, balance, and coordination. If primitive
reflexes are not properly integrated, it can
impact a child’s ability to engage in activities
requiring coordination, such as writing,
reading, and spatial awareness. Unresolved
reflexes like the ATNR may lead to difficulties
in tasks involving bilateral coordination, fine
motor skills, and even social interactions. By
supporting the integration of these reflexes, we
help children develop stronger foundational
skills for learning and everyday tasks.

1. Pupils with Developmental Coordination
Disorder (DCD)

Why they need it: Children with DCD
(dyspraxia) often struggle with coordination,
balance, and motor planning, which can be
linked to unintegrated primitive reflexes.
How it helps: Supporting reflex integration
can improve motor skills, body awareness,
and coordination.

Pupils with Sensory Processing Difficulties
Why they need it: Children with sensory
processing challenges may have difficulty
processing and integrating sensory
information, which includes unresolved
reflexes.

How it helps: Reflex integration supports
sensory regulation, promoting better control
over physical movements and responses to
sensory input.

Pupils with Autism Spectrum Disorder
(ASD)

Why they need it: Many children with ASD
may experience difficulties with motor
coordination and balance, often linked to
unintegrated reflexes like the ATNR.

How it helps: Reflex integration can support
smoother motor coordination, improving
physical and cognitive development.

Pupils with Attention Deficit Hyperactivity
Disorder (ADHD)

Why they need it: Children with ADHD often
have challenges with attention, impulse
control, and motor coordination.

How it helps: Integrating reflexes can support
better focus, spatial awareness, and physical
control, aiding in daily tasks.




Emotions board

Emotions boards are an effective tool for
promoting emotional literacy and supporting
pupils' mental health and wellbeing. By
providing a visual and interactive way for
children to identify and communicate their
feelings, emotions boards foster self-
awareness and help pupils develop strategies
for emotional regulation.

When used consistently, emotions boards can
enhance relationships between pupils and
staff by creating opportunities for open
dialogue about emotions. This approach aligns
with relational practices, supporting a whole-
school culture of empathy, understanding, and
inclusivity.

Moreover, emotions boards are particularly
beneficial for pupils with SEND or SEMH
needs, offering a structured method to express
emotions that they might otherwise struggle to
articulate. Incorporating these tools into the
school day can contribute to a more positive
learning environment, reducing anxiety and
promoting resilience among pupils.

Pupils with Learning Difficulties

Why they need it: Unintegrated reflexes can
interfere with academic tasks that require fine
motor skills (e.g., writing) and visual tracking
(e.g., reading).

How it helps: Reflex integration helps with
coordination, visual-motor integration, and
readiness for learning.

Pupils with Physical or Motor Development
Delays

Why they need it: Some children experience
delayed physical development, and
unresolved primitive reflexes may contribute to
difficulties with balance, movement, and motor
planning.

How it helps: Integrating primitive reflexes
supports motor development, balance, and
coordination.

Pupils with Emotional or Behavioural
Challenges

Why they need it: Unintegrated reflexes may
cause restlessness, impulsive behaviour, or
frustration due to difficulties in motor control
and coordination.

How it helps: Reflex integration can improve
emotional regulation, reduce impulsivity, and
enhance physical control.




Calming chair / Sensory board - Calming
rooms, equipped with fixed seating and
Sensory boards, can provide a safe and
therapeutic space for pupils who experience
heightened levels of stress, anxiety, or sensory
overload. These rooms are particularly
effective for children with special educational
needs and disabilities (SEND), including those
with social, emotional, and mental health
(SEMH) challenges.

The fixed seating ensures structure and
reduces the potential for unsafe behaviours,
while dimmed lighting helps to create a
soothing atmosphere that minimises sensory
stimulation. This environment can aid in de-
escalating situations, allowing pupils to
regulate their emotions and return to learning
with improved focus and readiness.

To maximise the benefits, we ensure that the
calming room is used as part of a broader
strategy for emotional regulation, supported by
staff training on its appropriate use. Regular
evaluation should also be conducted to ensure
the space meets pupils' needs without
isolating or stigmatising them.

These spaces align with inclusive practices
and can contribute positively to a whole-school
approach to wellbeing, fostering a supportive
environment where all pupils can thrive.

Emotional Regulation: Pupils experiencing
heightened emotions, such as anxiety, anger,
or distress, which can make it difficult for them
to engage with learning or social situations.
The Den provides a safe space for them to de-
escalate and self-regulate.

Sensory Overload: Pupils with sensory
processing difficulties may become
overwhelmed by the sounds, sights, and
activity of the school environment. The Den,
with its dimmed lighting and quiet atmosphere,
helps reduce sensory input and allows pupils
to find balance.

Preventing Crisis Situations: The Den can
act as an early intervention space for pupils
who are showing signs of distress or
becoming dysregulated. By accessing the
room early, staff can prevent situations from
escalating further.

Mental Health Support: Pupils who
experience anxiety, panic attacks, or other
mental health challenges, the calming room
offers a supportive environment to manage
these episodes in a non-judgemental and
controlled manner.

Recovery and Reflection: After experiencing
a challenging situation, pupils may use The
Den to reflect, recover, and prepare to
reintegrate into their learning or social
activities.




The Green Room

The padding / Dimmed lighting - The use of
a padded room with dimmed lighting can be an
effective intervention in supporting pupils with
social, emotional, and mental health (SEMH)
needs. This type of environment provides a
safe and calming space for pupils to regulate
their emotions during periods of distress or
heightened anxiety. The padded surfaces
ensure physical safety, while dimmed lighting
reduces sensory input, creating a soothing
atmosphere conducive to self-soothing and
de-escalation.

When implemented as part of a well-structured
behaviour or therapeutic plan, such spaces
should be used in conjunction with supportive
adult interactions and strategies to teach self-
regulation skills. It is important to ensure the
space is not perceived as punitive, but rather
as a resource to support the child's emotional
well-being.

Pupils with Social, Emotional, and Mental
Health (SEMH) Needs:

Pupils experiencing heightened anxiety,
frustration, or distress may benefit from this
environment to de-escalate emotions in a safe
and controlled manner. The room offers a
calming retreat where they can process their
feelings without external distractions.

Pupils with Sensory Processing
Difficulties:

For pupils who find typical classroom
environments overwhelming, the padded room
provides a sensory-safe space where they can
manage their unique sensory needs.

Pupils with Attachment or Trauma-Related
Needs:

Pupils who have experienced trauma or have
attachment difficulties may need a safe and
secure environment to manage feelings of
fear, anxiety, or distress. The padded room
can help them feel contained and supported.
Pupils Experiencing Emotional Crisis:

Any pupil, regardless of their identified needs,
may occasionally experience emotional crises
where a quiet and safe space is needed. This
room can be available as a temporary retreat
to regain composure.




